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Preface

This journal is a unique model dsigned to promote attitude of 

research in the education system which is on a steep decline. In 

order to make it simple and doable, action research has been 

introduced that allows the researcher to see their efforts to fruition 

almost immediately in comparison with formal research.

We intend to develop a platform for the students, teachers, 

educational enthusiasts and research scholars to carryout 

extensive action research in their daily lives and resolve the 

challenges faced during their teaching- learning process.  

MFERD Journal of Innovative Learning encourages the teaching 

fraternity to adopt action research on innovative learning methods 

to understand which method works best in their scenario to ensure 

no child is left behind. This when shared with educational 

institutions would benefit the students, teachers and the schools 

alike with latest findings and best practices. 

 Grateful acknowledgment is here made to those who helped in the 

development of this journal. This work would not have reached its 

present form without their invaluable help. The abstracts and 

reports in this publication present a brief overview of the 

innovative action research undertaken by the teachers and mentors 

from different parts of the country. Full research papers are 

available online on www.mferd.org

For further insights or help in implementing the research 

presented here, you are requested to communicate directly 

with the authors through email.

We wish you greater success in making your schools a research 

laboratory for upbringing responsible global citizens.

-Editor
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Introduction

We are living in times of automation and digitization impacting 

every walk of our life. Since the transition from digital age to 

intellience age, advancements in technology, changes in 

demographical structures and globalization has led to 

unprecedented progress and development in all of the domains. 

Simply put, there has been huge transformations resulting in the 

evolution of digital societies, cultural shift, rhizomatic patterns of 

learning and thus pushing the boundaries further.

With the scenario of the progress and development in many 

spheres of life, the nature of work is constantly reshaping the world 

creating a demand for newer employability skills, complex 

problem-solving skills, team work adaptability and much more. 

Thus, the future demand and requirement in every industry is 

unpredictable.

Therefore, there is a need for an overhaul of our Education system 

as well; as it bears the responsibility of producing creative, skillful, 

moral and responsible individuals. The gradual incremental 

reforms cannot fully cater to the demands of the present and the 

ever evolving future. Still, we are obsessed with the same 

conventional approach of teaching i.e., one-size-fits-all delivery 

model with emphasis on teaching and not on learning. Our 

classrooms are still driven by the syllabus and exams without any 

room for the learners to exercise their creative potential for  

exploring and inventing, learn at their own pace and in accordance 

to their natural talent . The conventional practices are still driving 

the entire education system where students are seen as mere 

recipients of information from the teachers who act as  

transmittals.
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The real essence of teaching in schools is to make students 

LEARN, LIVE and LEAD. But this essence has been completely 

lost and it is being observed that complete focus is placed on 

syllabus completion and preparation for exams. Now it's high time 

to shift our focus from teaching to learning; from exam driven 

curriculum to learning to live curriculum. This requires a paradigm 

shift and the complete arsenal of our system has to be revamped.

Therefore, in order that the students LEARN, a teacher has to 

Innovate shifting the focus from teaching to learning. And for the 

students to LIVE, a teacher has to Intervene and for them to 

LEAD, a teacher has to Inspire. Thus, preparing students to ace in 

everything that they do.    

In this purview, the R&D wing of MFERD has come forward to 

uplift the standards of education. Sensing the need for 

transformation, MFERD has taken an initiative to bring 

innovations into our classrooms and promote our teachers as 

researchers by creating a culture of performing classroom based 

Action Research. 

This era is no more an information age and  the teacher's role 

shouldn't be mere source of knowledge. A teacher has to be an 

innovator, a facilitator, a mentor and a guide creating conducive 

learning environment. In light of the aforementioned there is an 

urgent need for a paradigm shift. We therefore, request the school 

leaders to promote and support the same in schools and be the 

champions of the change that we wish to see in this world.

-Editor
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A Complete Guide to Action Research

At some point, teachers come across some form of problem that 

they would like to address in their classrooms. Some teachers will 

rely on traditional ways to solve these problems while some others 

will seek out the advice of experts or colleagues to try and address 

the challenges. On the contrary, good educators will conduct their 

own investigations (research) to identify and solve problems 

(taking action) while analyzing information about their class and 

the learning environment. 

When something goes wrong with your lessons or your teaching 

practice becomes ineffective or students do not exhibit the 

expected behavioural changes, what do you do? If you think about 

what you are doing and want to make a change you are doing 

Action Research!

Action Research is a research initiated to solve an immediate 

problem that integrates research, action, and analysis. Action 

entails the development and implementation of a plan or strategy 

to address the focus of the research. Research entails building a 

knowledge base to understand the effectiveness of the action or 

plan being considered. Put simply, action research can be viewed 

as a form of disciplined inquiry utilized by teachers to better 

understand student learning and teacher effectiveness.

What is Action Research?

Why Action Research?

 Seeing students grow is probably the greatest joy educators can 

experience. When teachers have convincing evidence that 

their work has made a real difference in their students' lives, 

the countless hours and endless efforts of teaching seem 

worthwhile.

3



THE ACTION RESEARCH PROCESS

 There are two thrusts in conducting action research: one is 

concerned with practical problem solving in real-time 

classroom situations for improving teaching and learning 

practice.

 It gives educators new opportunities to reflect on and assess 

their teaching; to explore and test new ideas, methods, and 

material; to assess how effective the new approaches were; to 

share feedback with fellow team members; and to make 

decisions about which new approaches to include in the team, 

curriculum, instruction, and assessment plans.

 The idea behind integrating classroom-based action research 

into the culture and mindset of a school is that educators can 

investigate their own practice as a systematic means of 

discovering what works — and might not work — for their 

students and in their classrooms.

 Developing the culture of Action Research into our classrooms 

help us integrate the 'art of teaching' with the 'science of 

teaching.'

How Action Research ?

Action research is a powerful tool for teachers as they investigate, 

asses, and refine their teaching practices. It doesn't, however, have 

to be an onerous process that overwhelms an already overstretched 

teacher. Action research can be as simple as spending five to ten 

minutes at the end of each school day recording one's own 

observations about the day. These observations can be then 

revisited and reflected in every few weeks. The goal is to identify 

the problem in the classroom or teaching method through 

reflection. In turn, the reflections should lead to the development of 

new strategies and solutions to bring about changes in classroom.
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Teachers must use action research in a way that suits their needs 

and style and not worry about following some rigid plan 

established by others. This section is intended to guide teachers as 

they create their own action research plan.

Teachers who conduct action research are:

Observers – looking and looking again at what happens in the 

classroom, not necessarily for new information, but thinking about 

the information they already have;

Questioners – problems encountered in the classroom become 

questions and opportunities to investigate. Everything that occurs 

in a classroom can be seen as data to be understood;

Learners-the focus changes from, “What did you teach today?” to 

“What did you learn from today's experience?” 

1.1 HOW TO BEGIN AN ACTION RESEARCH

Classroom action research is owned and operated by teachers.

Based on existing and new information and knowledge, a 

researchable plan is devised and implemented within one's own 

professional context. In an ongoing 

 It starts with a problem/question teacher identifies that 

calls for a change.

 It tells the story of what teachers do and how teachers 

interpret what happens.

 It involves collaboration. Groups of teachers can share 

their stories and their perspectives on one another's work.

 A teacher or a group of teachers can work with an 

academician or an educationist, but they retain ownership 

of their research.
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process, Action Researchers continue to observe, reflect, and plan. 

The different researchers may describe these steps of Action 

Research in slightly different ways.

Whatever the scenario may be the action research always involves 

the same four-step process. These four steps, which become an 

endless cycle for the inquiring teacher, are the following :

Duration of Action Research 

I. Observation

• Identify problem and pose a question

• Gather Data Pre-Assessment

II. Plan of Action

• Analyze and Study (RoL)

• Design Intervention/ Create an action plan

III. Intervention

• Enact Plan of Action

• Gather Data Post Assessment

IV. Reflection

• Evaluate the improvement

• Modify and/or Repeat

Typically, it will take place over several weeks or a few months. 

The length of time needed to observe or demonstrate improvement 

will depend upon the target of your inquiry. Action Research is an 

ongoing process, rather than a program. You might complete one 

phase of your project in a few weeks, evaluate and start the process 

over with your new information. These steps can be repeated 

continuously and applied to any learning situation or problem for 

continuous improvement in classroom instruction and learning.
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Figure I- Action research is recursive- 

planning/teaching/observing/reflecting are interwoven cycles. 

1.2 ACTION RESEARCH CYCLE

•Enact Plan of 
Ac�on

•Gather Data Post 
Assessment

•Evaluate the 
improvement

•Modify and/or 
Repeat

•Analyze and 
Study (RoL)

•Design
Interven�on

•Iden�fy problem

•Gather Data Pre 
Assessment

Observa�on
Plan of 
Ac�on

Interven�onReflec�on

The first step in conducting action research is to identify and 

define the focus of your investigation. You have to develop 

some questions about the area of our focus. Finally, you need to 

identify a plan to effectively study and answer the questions that 

you have developed.

STEP – A OBSERVATIONg/observing/reflecting are 

interwoven cycles. 

(i) Identify A Problem And Pose A Question

What element(s) of our practice or what aspect of students' 

learning do you wish to investigate?
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Action research typically will include an examination of the 

school programmes, students, and instructional practices. You 

have to consider what aspects of these areas are needed to be 

studied in your research. Specifically, you will  need to examine:

a. Student outcomes (dispositions, achievement)

b. Instruction (teaching strategies, use of technology)

c. School climate (student morale, teacher morale, 

relationships between teachers and students)

d. Parental involvement (participation on committees, 

attendance at events) 

Thus, identifying a topic worthy of a busy teacher's time 

should eventually make the teacher's work more successful 

and satisfying.

Use the following guidelines to help you narrow down your 

focus:

■ Write down some research questions of concern about your 

practice. 

■ Try to specify what it is about the concern that you wish to 

change. 

 ■ Describe the problem. Why is it a personal concern to you? 

The following questions are related to actual experiences of 

teaching and are intended to improve classroom teaching and 

learning. These questions are borrowed from accounts of actual 

Action Research projects undertaken by teachers who had specific 

concerns about their teaching practices:

■ How can I help my students learn from their own ideas? 

■ How can I help students relate what they already know to 

what they are learning in the classroom? 
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■ How can I have students become more independent learners? 

■ Can small co-operative group work help my students to 

interact more with each   

   other in the class? 

■ Will anchor charts (wall displays) bring about more learning 

in my classroom? 

■ How can I come up with higher-level comprehension 

questions in my class? 

■ When and how do I use praise in my classroom? 

 How can I provide opportunities in my classroom environment 

to let students exercise their creative potentials?

In order for your action plan to resolve the problem, the question 

must be valid and doable. To ensure that the question meets this 

criteria, you may ask yourself clarifying questions such as these:

2. What are some potential solutions? 

3. Which of these possible solutions can I investigate over an 

eight-week period?

 4. What kind of evidence pertaining to the question of concern do I 

have or can I find as a baseline?

Example: Research journals, observations, tests, worksheets, 

informal reading assessments, etc. 

5. Formulate a research question. 

1. What are some areas of interest I want to improve? 

9



(i) GATHER EVIDENCES 

 Pre-assessment Data Collection 

The second step involved in conducting action research is to 

collect data to be used in answering your research question(s). In 

the second step, you'll need to gather information to address these 

questions. This may consist of data from teacher-made surveys, 

standardized test data and interviews. Collected data may also 

consist of student portfolios, observations, and other sources of 

information.

The data you collect may also consist of research conducted to 

identify best practices, or research tested techniques. This is an 

opportunity to learn from others that may have been trying to 

unpack the same 

problems or challenges. You can explore from Research journals 

and Google Scholar to quickly learn more about a topic.

Your instructional decisions should be based on the best possible 

data. It can be accomplished by making sure that the data used to 

justify our actions are valid (meaning the information represents 

what we say it does) and reliable (meaning that we are confident 

about the accuracy of the data). Lastly, before data is used to make 

teaching decisions, teachers must be confident that the lessons 

drawn from the data align with any unique characteristics of their 

classroom or school.

For some teachers, “data collection” can appear to be the most 

intimidating aspect of the entire action research process. The 

question that repeatedly comes to our mind is, “Where will I find 

the time and expertise to develop valid and reliable tools for data 

collection?” Fortunately, classrooms and schools are, by their 

nature, data-rich environments. 
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Each day a child is in class, he or she is producing or not producing 

work, is interacting productively with classmates or experiencing 

difficulties in social situations, and is completing assignments 

proficiently or poorly. Teachers not only see these events 

happening before their eyes, they generally record these events in 

their grade books. This becomes the potential source of data.

In order to show or prove the research, we need to capture the data 

beforehand. It can be done in two ways:

     Quantitative data refers to data that can be measured in 

numbers, such as length, height, cost, ages, etc. In classroom 

Action Research, quantitative data might include test scores, 

student ages, number of discipline referrals or student attendance 

rates. To be precise, Quantitative data refers to Quantity, for 

example: 25 students; 15 boys and10 girls, 60% on Roll; 75% have 

perfect attendance, etc.

    Qualitative data, on the other hand, deals with descriptions. 

Qualitative data can be observed, but not measured numerically.  

For example: friendly, bright, well-behaved, positive school spirit, 

studious, motivated to read independently, etc.

STEP – B  PLAN OF ACTION

(i) Analyzing and interpreting data

The next step after identifying your focus and collecting data is to 

analyze the observations and the data collected and then perform 

RoL (Review of Literature of previous research on similar 

subjects) so as to get a good foundation before designing our own 

Intervention or Action Plan. Many researchers often give do's and 

don'ts, further need for research, etc., based on their research. 

These suggestions might help in formulating our intervention 

accurately.
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This is very common in research, as the researcher will be looking 

for new methods or techniques which have not been done earlier. If 

such similar previous research or evidences are hard to come by, 

then what can be done is, similar researches or even vaguely 

similar researches can be tracked down and information can be 

obtained from them to devise and plan our research. Moreover, 

review of professional literature on teaching and learning is 

critically important.

Sources of Information for Action Research 
· School and Student Records 

· Colleagues and Administrators

· Professional Development Providers (Psychologists, 

Teacher Educators, Academicians, etc.)

· Internet Sites of Professional Organizations (i.e., 

International Reading Association, National Council of 

Teachers of English, National Centre for Excellence in 

the Teaching of Mathematics, Google scholars, 

Researchgate etc.) 

· Professional Literature

a.  Consultation with relevant stakeholders

Prior to designing a research plan take others opinion about your 

concern and listen to suggestions they may have with respect to 

alternative approaches. Talk with your students to get a sense of 

how they view the quality of their classroom experience and their 

learning success. Consult with fellow educators, colleagues and 

administrators for their input and ideas related to your concern.

For Example: Do they think your research question is feasible? 

What support can they provide for your research? 

(ii) DESIGN INTERVENTION
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a.  Research Design

After going through the RoL, it is now time to design your 

research. For every research, a design has to be made before it can 

be implemented. How a design is to made completely depends 

upon the aim, requirements and the procedure of the research. 

There are several strategies and techniques for research designs. 

Broadly two main designs can be used:

1. Pre-Post Design- In this type the pre data is collected from the 

sample before the start of the intervention and after the 

intervention the post data is collected from the same sample. This 

shows us the difference between the pre and post, which gives us 

an insight into the expected improvement or the anticipated 

change.

2.Group Design- Here the intervention is given to only one group 

and not to the other  group. We assume that both the groups are 

similar. The intervention will be given to one group; this group will 

be known as the Experimental group. For the other group, no 

intervention will be provided, this group will be known as the 

Control Group. After the intervention we can take the data of both 

the groups and compare the difference between the groups. After 

the comparison, we can draw a conclusion as to how effective the 

intervention has been.

After identifying a research concern, gathering additional 

information, and refining the focus of the research, the plan of 

action needs to be developed and implemented. The action plan 

involves specification of the participants, strategies, available 

resources, evaluation procedures, and timeline. Using your 

clarified question and research concern, your action plan should 

answer these questions: 

C. Create an Action Plan

13



■ Where will the research take place?

■ Who will participate in the research?

■ What will happen with the participants? 

■ How will the research be conducted, and what will be the 

specific sequence of actions? 

■ When will the research be conducted, and how might it unfold 

or change over time?

STEP C- INTERVENTION

(i) Enact The Plan Of Action

Now we implement the plan of action, i.e., a novel strategy of 

teaching or an innovative learning method, etc. It is also important  

to be equipped with tools and procedures for collecting evidences 

to be analysed further. So, before enacting the plan, the 

investigator has to be ready with all the data collection related 

materials and procedures. You  have to determine the types of data 

that needs to be collected to lead to meaningful, accurate, and 

appropriate conclusions regarding your research question. Take 

advantage of data you usually collect in your normal instructional 

process. 
  You must ask yourself  these questions: 

■ What kinds of data do I need to collect in order to answer the 

research question? 

■ What kinds of data collection strategies will be used to collect 

the data I need?

■ How do the various data sources collected help in answering 

my research question? 

14



Some sources of data collection for Action Research include the 

following:

(ii) Reliability and Validity of Data

Reliability refers to the consistency or stability of the data. This is 

more important with quantitative Action Research, especially if 

standardized data gathering tools are used. Consistency offers the 

possibility of replicating the research and generalizing the 

findings; however, since Action Research is generally case 

specific, generalizing the findings is not necessarily the goal.

Validity is the quality, which decides if what you are researching is 

of value. Validity refers to the accuracy and meaningfulness of 

what is collected as evidence in

research. Ways to increase the validity of evidence include 

triangulating data, member checking, and collaboration.

Some of the data collection tools are :

Interviews and focus groups may take place with students, 

teachers, administrators, or parents. You may keep observation 

records or checklists of resources, interactions, skills, or 

classroom practices. Anecdotal records, or informal notes on 

student behavior and interaction, will be helpful as will be 

reflective journals written by the teacher, students, or 

administrator.
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The most sought tools for data collection are Interviews and 

Observations. Let's explore each of these:

 Making audio or video recordings of lessons, meetings, 

interviews, and planning sessions will ensure accuracy and make 

for easier documentation when you are ready to report your 

findings. A self-assessment by students and by the teacher(s) can 

add valuable information to your findings.

Interview Techniques

Interviews help in gaining a clear understanding of people's 

thoughts, actions and views. Glesne (1992) has said that in 

qualitative inquiry, an interview gives one opportunity to learn 

about those things that cannot be seen.

Information can be obtained from students either individually or in 

small groups through an interview.

As with questionnaires, it is important to write interview questions 

ahead of time and keep them straight forward and directed toward 

the question for which answers are sought. During the interview 

process itself, it is important to reassure students that they will not 

be punished for being candid, to employ good listening skills and 

to emphasize how important their ideas are to you. The 

disadvantages of using interviews are that they are time 

consuming. The time factor can be reduced if students are 

interviewed in small groups. It is also frequently difficult to get 

students to express their true feelings and options candidly.

The following interview pointers will help you get the most 

information from your interview :

Individual Interviews

1. Start informally, with a little informal conversation.

2. Know your questions so you can “talk them,” not read them.

16



Focus Group Interviews

An alternative to individual interviews is Focus Group Interviews. 

A Focus Group explores a topic through group discussion. The 

group is comprised of 6-10 participants selected as representatives 

of a class.

The facilitator promotes discussion that will bring out information 

not tapped through a questionnaire or individual interviews. Use 

the guidelines on the following page to conduct a successful focus 

group session.

1. Pull together Focus Group Students; bring an audio tape or 

digital recorder.

2. Bring a set of open-ended questions / topics for the discussion.

3. Remind students that questions are to be discussed by the group, 

not by individuals.

3. Ask “why” questions to get greater depth and detail.

4. Ask “should” questions to get values and beliefs.

5. Ask “What do you think about….” questions to get candid 

responses.

6. Recall questions aid in remembering events and information.

7. Comparative questions may yield new insight.

8. Experience/behavior questions elicit what the interviewee can 

do or has done.

9. Demographic questions help to find out how the interviewee 

describes herself/himself.

10. Open-ended questions are more likely to give genuine 

information.

4. Set time limits. Gather data for your research by interviewing 

the students about:

17



Interview Techniques

Interviews and focus groups may take place with students, 

teachers, administrators, or parents. You may keep observation 

records or checklists of resources, interactions, skills, or 

classroom practices. Anecdotal records, or informal notes on 

student behavior and interaction, will be helpful as will be 

reflective journals written by the teacher, students, or 

administrator. Making audio or video recordings of lessons, 

meetings, interviews, and planning sessions will ensure accuracy 

and make for easier documentation when you are ready to report 

your findings. A self-assessment by students and by the teacher(s) 

can add valuable information to your findings.

Interviews help in gaining a clear understanding of people's 

thoughts, actions and views. Glesne (1992) has said that in 

qualitative inquiry, an interview gives one opportunity to learn 

about those things that cannot be seen.

Information can be obtained from students either individually or in 

small groups through an interview.

As with questionnaires, it is important to write interview questions 

ahead of time and keep them straight forward and directed toward 

the question for which answers are sought. During the interview 

process itself, it is important to reassure students that they will not 

be punished for being candid, to employ good listening skills and 

to emphasize how important their ideas are to you. The 

disadvantages of using interviews are that they are time 

consuming. The time factor can be reduced if students are 

interviewed in small groups. It is also frequently difficult to get 

students to express their true feelings and options candidly.

The following interview pointers to help you get the most 

information from your interview

18



Individual Interviews

1. Start informally, with a little informal conversation.

2. Know your questions so you can “talk them,” not read them.

3. Ask “why” questions to get greater depth and detail.

4. Ask “should” questions to get values and beliefs.

5. Ask “What do you think about….” questions to get at candid 

responses.

6. Recall questions aid in remembering events and information.

7. Comparative questions may yield new insight.

8. Experience/behavior questions elicit what the interviewee can 

do or has done.

9. Demographic questions help to find out how the interviewee 

describes herself/himself.

10. Open-ended questions are more likely to give genuine 

information.

An alternative to individual interviews is Focus Group Interviews. 

A Focus Group explores a topic through group discussion. The 

group is comprised of 6-10 participants selected as representative 

of a class.

The facilitator promotes discussion that will bring out information 

not tapped through a questionnaire or individual interviews. Use 

the guidelines on the following page to conduct a successful focus 

group session.

Focus Group Interviews

1. Pull together Focus Group Students; bring an audio tape or 

digital recorder.

2. Bring a set of open-ended questions / topics for the discussion.
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Observation Techniques

Their likes and dislikes of the new teaching method.

■ Whether the teaching method has helped them learn more 

content.

■ Whether the teaching method has made them more interested 

in the subject/school.

■ Whether the teaching method has made a difference in how 

they work with their peers.

■ Collect copies of student work before and after implementing 

the action plan to serve as 

evidence of their learning.

Observation is a way to closely look at teachers' and students' 

behavior. The procedures and recording devices for observation 

can vary according to the type of question being asked. 

Sometimes, better information is acquired if a specific observation 

tool is designed and used. There are essentially four ways to collect 

information through observation: Ask a colleague (who 

understands the tool and can use them effectively) to observe 

classroom interactions and collect needed information.

3. Remind students that questions are to be discussed by the group, 

not by individuals.

4. Set time limits. Gather data for your research by interviewing 

the students about:

■ Make an audio recording of a lesson. When verbal behavior of 

students and teacher is the subject of inquiry, audiotapes work fine.

■ Make a video recording of a lesson. For subtler non-verbal 

behaviors, video recording is better.

20



 Audio or video recording is a good source for data collection 

because it provides evidence that    

   can be preserved and reviewed. 

■ Use 2-column notes to record your observations.

       STEP – D    REFLECTION

(i) Evaluate - Analyze And Interpret Data

(ii) Modify And Repeat – Reflective practice

After collecting data, take a close look, analyze the information, 

and share results. Examine the data to find themes and patterns of 

behavior and performance that answer your research question. 

Check with students and peers to see if they agree with the data. 

You will find that you can easily form your opinion about some 

quantifiable data. Other data, such as surveys, questionnaires, 

checklists, and test results, can be recorded in a table or graph 

form. Once all your data is collected, the key to making a 

significant change in practice is analyzing and reflecting on the 

evidence you have collected.

The difference between simply teaching and becoming a great 

teacher is reflective practice. The Action Research report is your 

opportunity to reflect on your research data and results. Action 

Research is “trying out and reflecting on ideas in practice as a 

means of improvement and as a means of increasing knowledge.”

As you study your teaching, you are studying the images you hold 

of yourself  as teachers. These self images are challenged, 

questioned in the learning process. Whatever the outcome, 

reflection is critical. Key to effective reflection is that you are 

reflecting on your own practice. In the case of Action Research, 

you are reflecting on a question that arises from your problem or 

concern.
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Think of something specific to reflect upon, such as student 

participation, motivation, or increasing student achievement. 

Things to consider when analyzing your data are:

 How will you assess whether or not your new approach 

will resolve the problem?

 What do you expect to see?

 What were student responses to your new approach?

 Watch and talk with other teachers (Peer coaching).

The immediate aim of reflective practice is self or professional 

development. Reflective practice is enhanced when the reflection 

is shared and discussed with colleagues who support you and share 

your concern. The end point of reflection may not be resolution of 

an issue, but attainment of a better understanding of it.

Continuing The Action Research Cycle
Information gained from 

previous research may open 

new avenues of research. You 

may choose to come down to 

this last step and decide to 

move back to the top of the 

cycle and start the process all 

over again after tweaking one 

s m a l l  v a r i a b l e  i n  t h e 

sequence. Action research is 

an ongoing process. In this 

cycle, you are continually 

i n v o l v e d  i n  a s s e s s i n g 

instruction and seeking ways 

of improving your practice, 

classroom and much more.

Good Teaching as Reflective Practice

Figure-II 

Act(Teach)

ReflectRevise
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Conclusion :

The aforementioned step-by-step procedure for Action Research is 

an effective and implementable template for dynamically 

conducting educational research; and applying it in real-time 

environments of classrooms & schools. It is a means of continuous 

incremental improvement in the teaching-learning process which 

opens up practically new dimensions of improving the overall 

educational quality in our school systems. The teachers are 

expected to earnestly and iteratively conduct hands-on educational 

research and contribute towards the exchange of best practices 

amongst the community of educators. 

Note :

Population- A research population is a well-defined collection 

of individuals or objects known to have similar characteristics. To 

us the population refers to the students of a particular grade or age 

who are the focus of research.

Sample- In research terms a sample is a group of people, objects, 

or items that are taken from a larger population for measurement. 

In our context mostly the sample is a small group of students taken 

from a very large group for our study. The sample should be 

representative of the population to ensure that we can generalise 

the findings from the research sample to the population as a 

whole.
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THE SCHOOL RESEARCH PROTOCOL:
RESEARCH CURRICULUM TO LEARN, APPLY

AND CONVERT DEMAND DRIVEN RESEARCH INTO
INNOVATIVE PRODUCT PROFILES.

 1 Phaniband Mohammedshafi Abdulraheem
1ARETOT ® GROUP OF SCIENTISTS
*India *Germany *South Korea * Egypt.

aretot.labs@gmail.com

Action Research Article

 The Current Learning Context with High School 

Laboratories Empirical research on the material universe leading 

to the advancement of parsimonious theory is a cornerstone of the 

natural sciences. Within the science curriculum, the role of 

student's laboratory work has shifted dramatically over the past 

century. There have been a broad variety of educational purposes 

ascribed to laboratory instruction and historically little consensus 

about how it can best support learning (cf. Lunetta, 2008; 

Lazarowitz & Tamir, 1994) although the situation seems to be 

improving (Hofstein & Lunetta, 2004; Millar, 2009).  One 

widespread approach to laboratory instruction has focused 

students on the confirmation of established scientific concepts, 

principles, and relationships through the execution of 

straightforward procedures fully specified by the curriculum 

developers with provided materials. Laboratory instruction 

focused on the unthinking confirmation of settled scientific 

knowledge amounts to what Schwab referred to as a 'rhetoric of 

conclusions' approach to science instruction (Schwab, 1962). 

When framed thusly, students frequently fail to engage in any 

meaningful form of inquiry. Their lab work amounts to empty, 

ritualistic procedures—the systematic execution of material 

procedures fully disconnected from their conceptual 

understanding of the associated subject matter.

1. OBSERVATION

MFERD/AR/1

25



Perhaps it would be more apt to refer to it as a 'rhetoric of 

procedure' sort of approach. It bears a striking similarity to what 

Bruner referred to as “the 'meaningless demands' subculture of 

school” (Bruner, 1965, pp. 61-2).  This encouraged that the world 

requires a proper school curriculum which accelerates research in 

the school teaching and help students to become better researchers 

converting the vast information into applied knowledge and 

wisdom.

The School Research Protocol (SRP) is a working model 

for the school research laboratory to industrial operations worked 

out by ARETOT scientists where the student undergoes the art of 

developing scientific temperament towards converting learning to 

useful   application. SRP is a part of educational curriculum and 

will be rated with different credits for its various modules. SRP has 

08 modules covering students from Class I to XII, UG, PG, Ph.D 

and Industrial platforms. Each 20 students will be trained by a 

Faculty; a group of 04 faculties will be monitored by a Mentor and 

10 Mentors by a Scientist. SRP works in building a research 

culture in every MFERD affiliated school for making its students, 

faculties and managements to face the fast changing world and its 

challenges in surviving as a unique system to serve the humanity 

being the best of social beings with advance scientific tempers.

The School Research Protocol (SRP) is a working model 

having 08 modules for various class of students.

  Module 1 (For Class I to III students ) : deals with 

language command, typing , search engines, video view of 

literature, subject likeness, research tools, subject interest and 

Quran perspective of natural phenomenon and processes.

  Module 2 (For Class IV to VI students ) : deals with 

literature survey, research methodology , subject profiling, 

problem sourcing and reasoning capabilities.
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   Module 3 (For Class VII to VIII students ) : deals with 

research command, problem solving, data generation, abstract 

writing, collection and interpretation of data, Correlating Quran 

teaching with natural subjects. Selection of core research for 

extension activities (Pyramidal model).

  Module 4 (For Class IX to X students ) : deals with 

physico-chemical parameters, synopsis of the core research with 

literature survey, introduction, experimental data with result and 

discussions. The student starts his journey as hard core researcher 

and should present his work in any conference to be called as 

Junior Research Fellow (JRF). The JRF will also be exposed to 

various competitive exams of national and international cadres for 

professional selection of courses. 

        Module 5 (For JRFs) : deals with documenting and 

publishing of research articles to national and international 

journals from the core research establishing a proven track record 

of the candidate in the said field. A minimum of two research 

papers are to be published by the JRF to be qualified as Senior 

Research Fellow (SRF).  The SRF is ready to take up any 

competitive exam into the entry of any professional courses for 

obtaining his/her UG course.

    Module 6 (For SRFs) : deals with emphasis on the latest 

information and literature survey on the frontline UG course. The 

SRF will spend good time on understanding the history, present 

and future trends of the interested fields and will undergo training 

for the future protocols in the subject. The SRF will complete a 

minor project with help of 50 % industrial funding to carry out 

research and submit a project report. The SRF should have a 

minimum of five research articles to his credit and a completed 

minor project thesis to be called as Young Scientist (YS).
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Module 7 (For YSs ) : deals with introduction of 

intellectual property rights framing copyrights, industrial designs, 

geographical indicators, trade marks and patents. The YS is 

expected to take up a major project from an industrial funding and 

find a solution for the concern industrial problem. The YS should 

have a minimum of eight research articles to his credit and have a 

completed a major project thesis to be called as Research 

Associate Scientist (RAS).

Module 8 (For RAS ) :  The RAS will be registered for 

his/her Ph.D in any national or international recognised Research 

Centre under the co-guidance of ARETOT® and will be placed to 

attractive positioning after the completion. All the qualified RAS 

will be recruited by ARETOT® Group of Scientists and will be 

trained for the international exposure for setting up of industry 

zones, process and product development protocols.  The RAS 

should have a minimum of fifteen research articles to his credit and 

have a started a start up manufacturing facility to be called as 

Scientist. Each scientist will be monitoring 10 Mentors and will be 

leading   “The School Research Protocol”.

2. PLAN OF ACTION 

2.1 Data collection:

The data was collected visiting different organisations with 

module protocols and batches of 20 students were randomly 

selected for the analysis. 20 minutes time was spend on the 

students about their critical thinking numerical, aptitude for 

innovation and correlation of the data. The data was entered in the 

given data sheets.

2.2 Data Analysis :
The data was converted to a survey report based on the 

rating scale and rubrics employed giving a quantitative and 

percentile figures using the MS excel sheets.
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3. INTERVENTION

     SRP S  R  N Inference 

Module – 1 9 6 5 Students are interested but lack of 

curriculum to carry forward their 

ideas. 

Module –2 8 11 1 Students get bored up with routine 

and repeated teaching methodologies 

and get resistive. 

Module – 3 13 4 3 Students are energetic very sensitive 

towards new learning. 

Module – 4 14 6 0 Ambitious students to do something 

new and innovative lack of lab 

facilities to workout strategies. 

Module – 5 6 9 4 Students are more influenced by 

surrounding environment of rat race 

and fear to take up new pathways. 

Extreme pressure witnessed by 

students from parents and teachers. 

Module – 6 14 3 3 Good student response, poor 

management, facility and action 

plan. 

Module – 7 17 0 3 Fear among academics and research 

protocols.  Carrying outdated 

research which lacks any innovation. 

Students work only for faculty ideas. 

Module– 8 15 1 4 Very poor ratio of the students to 

take up front line research. No good 

policies for the sensitive students. 

 

S- Sensitive towards research; R- Resistive towards research; N- 

Neutral to research. 
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4. REFLECTION

Student's scientific knowledge, inquiry knowledge, and 

epistemological understanding can be promoted by carefully 

attending to the meaning students construct associated with their 

scientific investigations of the natural world. Individual and social 

mechanisms for learning should be scaffolded to promote their 

learning during such investigations. Content and process 

dimensions of laboratory work are typically intertwined in these 

approaches. Learner-centered technologies can be designed to 

play a unique role in student's scientific investigations (e.g., 

interactive simulations). The tools and representations of 

professional scientific practice are typically not directly 

appropriate for these purposes. Successful uses of learning 

technologies generally supplement hands-on investigation with 

technology-based inquiry, rather than replace the former with the 

latter.

All the interested schools will be partially affiliated by 

MFERD for all the academic activities. A journal of peer reviewed 
thnature will be launched during the 14  AMC at Hyderabad which 

will further publish the work of high scientific and educational 

temperament. All the members of the affiliated schools can 

communicate their research work which will be helpful for other 

members for betterment. ARETOT® will affiliate, install and 

monitor the Research Centres at School adopting “The School 

Research Protocol”.  The Research Centres will be the work 

stations for carrying out research activities by the students, 

faculties and Mentors. The detail plan of action will be presented 
thduring the 14  AMC at Hyderabad.
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    STRATEGY TO INCULCATE A SENSE OF YOUTH
CITIZENSHIP AMONG STUDENTS

- A PILOT STUDY
1Razvi.S

1MS Research Foundation
Hyderabad, India.

shoeb.rch@mseducation.in

Action Research Article

The present study aimed to devise a curriculum to bring a 

change in the mindset of young Indians to become pro-active 

citizens and contributors of this country. Muslim youth, 

worldwide, is going through a period of turmoil with extremism 

and terrorism being propagated in the name of their religion. Youth 

either get overly defensive or lose hope and gets inferior at times. 

This research proposes to engage the large Muslim minority 

community (40%) in Hyderabad as a sample. Young people are 

particularly susceptible to a wide range of interpretations and 

opinions broadcasted by mainstream and extreme voices alike. 

This study seeks to help those young people to distinguish 

legitimate civic and political activism from dangerous extremist 

views and to act on these responsibly in the best interest of their 

communities. It is often observed that Muslim youth or any 

minority for that matter is frustrated and dejected when it comes to 

opportunities in our country and need to contribute towards the 

economy of this country. 

 The intention is to promote active participation in positive 

empowerment and development of those communities while 

addressing the concerns about individuals and communities 

affected by discrimination on the grounds of religion or belief. 

1. OBSERVATION

MFERD/AR/2
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A series of activity-based workshops were designed as a 

curriculum to engage youth in ways that ensure their full 

involvement in mainstream active citizenship. The workshop 

materials addressed a range of Muslim views on citizenship in a 

diverse society and seek to encourage and empower young 

Muslims to confidently represent their values and beliefs in 

mainstream debate. This research aims at helping students to 

develop essential life.

skills; create self –awareness; develop critical thinking; establish 

empathy; build collaboration and seek self-empowerment.

1. PLAN OF ACTION

2.1.  Data Collection:

Qualitative as well as quantitative methods for data collection 

were applied with well-defined rubrics for student achievement, 

baseline surveys, and happiness scale and innovation meter.

Most of the structured questions were close-ended type and 

respondents were asked to mark the appropriate box matching the 

correct answer.  Other questions, however, required respondents 

to give opinions.

2.1.  Data Analysis Technique:

The responses to the structured close-ended questions were 

rated in percentages.  The percentage of respondents for each 

alternative were marked and analyzed. The survey based on rating 

scale and rubrics were collected as quantitative data in numbers 

and percentages. The data thus collected was analyzed using the 

MS office 2016 package.
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2.  INTERVENTION 

Fig. 1: Representation of role as a citizen with respect to Pre- 

and Post-Interventional study.

The comparative analysis of the five factors based on which the 

study was developed are represented below

Fig. 2: Representation of opinion of the citizens towards police in 

India with respect to Pre- and Post-Interventional study.
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Fig.3: Representation of willingness of the citizens to work with 

different communities in India with respect to Pre- and Post-

Interventional study.

Fig. 4: Representation of curiosity of the citizens to know other 

communities in India with respect to Pre- and Post-Interventional 

study.

Fig. 5: Representation of source of influence about other cultures 

on the citizens to in India with respect to Pre- and Post-

Interventional study.

4.  REFLECTION

The present study was a pilot study on a small sample size of 

100 students. However, the broader conclusion can be formed after 

replicating the study on a bigger sample size. Morever, the 

research was limited to the school premises and any outdoor events 

whether it was students' work, teachers' contribution or the 

participation of the community.
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CAN WE LOOK BEYOND
TEXTBOOKS?

1Sameem.R
1Arrahmaan International School, Melur, Madurai District,

TamilNadu, India
shameem.r@arrahmaanschool.org

Action Research Article

Current education system completely relies on text books and 

emphasis on memorizing the facts rather than thoroughly 

understanding the concepts. Textbooks fail to draw today's 

students' interest. Teaching methods are too rigid and stubborn. 

Students have no freedom to think creatively and to question the 

content in the text books. Schools are considering marks as 

assessment of student's talent, when marks can be easily obtained 

by memorizing the pre-written answers from the text books. 

Schools are not encouraging research and innovation. Forceful 

study of the textbooks make students half-heartedly attend classes 

and will not do them much good, subsequently lose interest in 

studies. 

Method of teaching needs a relook. Schools should encourage 

logical thinking & creativity in students. There is a dire need for 

revolutionary changes in Indian Schools. Not just the syllabus and 

pedagogy, but also the attitude change towards the learning 

environment needs to be changed. Our attitude towards marks and 

grades needs to be changed.

Actually, people tend to be losing interest in what they are 

forcefully obliged to do. It is just in human's nature to pursue 

what's new and exciting and detest repeated works. In such sense, 

going to school, listening to teachers, doing homework and taking

1. OBSERVATION

MFERD/AR/3
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exams are definitely out of the list of “interesting things”.  

Students involve and do better in their own interested area. School 

should provide space for the students to Look Beyond the regular 

Textbooks and four walls of the classroom, and to choose their 

interested learning path. 

This study investigated the learning thirst of the Arrahmaan 

International School students from grade I to grade VIII beyond  

their textbooks, how students performed when they are allowed 

to select and study their interested area and thereby cultivated in 

students mind that learning has no boundaries.  

2.  PLAN OF ACTION

A team of six teachers had been formed and prepared “Daily 

Contest” which focus on bringing out the creative, analytical 

and logical thinking of the students under different headings in 

different streams namely;

1. Spot It Out (Spot the errors, differences, vocabularies, 

grammar, etc. - Monday)

2. Surf the World (General Knowledge-Tuesday)

3. Math Genius (Math tricks- Wednesday)

4. Creative Buzz (Creative answers to be expressed through 

their interested language/Art- Thursday) 

5. Crack your Brain (Aptitude Questions- Friday) 

All the above contest had been conducted at three levels;

a. Level 1- I and II Grade, 

b. Level 1 & 2- III, IV, V Grade, 

c. Level 1, 2 & 3- VI, VII, VIII Grade 
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It was clearly instructed to the students that the Daily Contest will 

help to learn beyond what their teachers teach them, beyond what 

their books teach them. Every contest should be in display on the 

school notice board for one week. They could select their own 

interested area, try to search for answers and post their answers in 

the box allotted separately within one week of time. Teacher in-

charge of particular contest checked for correct answers and 

guided students further. Students are allowed to participate in 

more than one contest. One teacher coordinated all the contests 

and every month, during assembly prayer, winners were rewarded.

3.  INTERVENTION

The total strength of Arrahmaan International School from 

Grade I- VIII is 416. Percentage of participation improved 

every week.

1. Almost 80% of the students participated every week in 

different contests. 

2. Most of the students participated in Creative buzz, Spot it 

out and Surf the world.

3. Students, who are interested in Mathematics, continuously 

attempted the Math Genius and approached math teachers 

for solving the critical math tricks. 

4. Students looked for library books, magazines and websites 

to search answers for Surf the world contest and improved 

general knowledge skills.

5. Students showed much interest for answering Creative 

Buzz in which they have much space for their creativity 

and innovation.

6. Crack your Brain contest provided space for the logical 

skills of the students. Most of the upper primary level 

students showed much interest in this contest.  
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 It was observed that those who are irregular in homework and 

showed lack of

interest in regular school studies were interested in searching for 

answers for their interested contest field.  

TABLE 1: Participants and Winners Percentage of

Each Contest

Daily 

Contest 

Participants Winners 

Level 1 Level 2 Level 3 Level 1 Level 2 Level 3 

Spot It 

Out 
75% 75% 79% 86% 69% 87% 

Surf the 

World 
79% 73% 72% 89% 88% 83% 

Math 

Genius 
72% 70% 70% 82% 76% 87% 

Creative 

Buzz 
80% 79% 80% 88% 83% 90% 

Crack 

your Brain 
65% 69% 73% 85% 75% 81% 
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4.  REFLECTION 

Daily Contest under different streams built confidence and 

students started to see beyond the textbooks. It improved the self-

learning, self-regulation and time management among the 

students. We at Arrahmaan International School planned to 

continue the contest with different set of innovative questions and 

different motivational strategies in order to provide space for the 

students to learn in their interested area.

Therefore it is recommended for the schools to come out from the 

regular academic cycle of completing the syllabus, conducting test 

for what they memorized, focus on next exam portions and so on. 

School should focus on developing passion among the students for 

becoming lifelong learners. Teachers can provide activities that 

allow students to have more control over learning to a greater 

sense of ownership and interest. When students find a way to enjoy 

what they are studying, though, they will be more motivated to do 

well in school and might even have fun doing it.
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ACCELARATED LEARNING MODEL
THROUGH BLOCK SESSION

1 1Ambareen. A  and Jabeen. A
1MS Future School
Hyderabad, India.

 atufaambar@gmail.com

Action Research Article

This study is aimed to reduce the teaching hours and increase 

learning efficiency in students. The teacher is responsible for 

covering and presenting a certain amount of material to teach. Our 

experience in teaching has made us realize that the given allotted 

time of 40-45 minutes is not sufficient for effective learning and 

teaching. As a teacher, we have always faced problems while 

teaching in a limited time span which resulted in the issues like lost 

continuity of the topic, unclear doubts, insufficient time and 

ineffective learning and teaching. Therefore, this study was 

initiated to ease out the teaching hours for effective learning and 

teaching.  

1. OBSERVATION

MFERD/AR/4

2. PLAN OF ACTION 

We initiated the study with the change in the time table in grade 7, 
rdwherein the 3   period –Block Period was continuously allotted for 

2 subjects.

The study was conducted in two sections of grade7: 

 Class A – with regular periods (40 minutes)

 Class B – with block periods (120 minutes)
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3. INTERVENTION

It was observed that the teacher was able to finish the lesson and its 

required activities in one day in Class B and it was also observed 

that the concentration level and enthusiasm was unbroken. 

Whereas in class A, the teacher suffered with difficulty in holding 

the concentration span and could not go beyond the given limited 

time period.   

After a fortnight, both the classes were assessed in the same lesson. 

The assessment paper was prepared in the form of questions, story 

writing and poetic devices i.e. written and assessment was taken in 

reading and poem recitation.

When the results came out, it was observed that the students of 

class A did not perform up to the mark except few students and 

many other students showed poor performance. Moreover, the 

students of class B were able to show good progress especially 

those at the end of the ability range and those who lacked 

confidence, many made exceptional progress, there was a drastic 

difference between the results of the two classes (A & B)

Figure 1: The comparative analyses of the result of the two 

classes are represented above.

Figure 2: Comparative data analysis of the result of the efficient 

teaching methodology is given below.

1. 2.
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4. REFLECTION

 It was observed that with the help of block periods, nearly 80% 

students of the students from class-B were able to evaluate the 

given task accurately and constructively with enthusiasm and 

enjoyment in the class. The study also showed that the 

concentration level of students increased by 30%, the doubts were 

cleared by 40% and the result was increased by 40% leading to 

effective learning.
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GOAL ORIENTED SCHOOLING ENHANCES
LEARNING AND ACADEMIC ACHIEVEMENTS

1* 1Syed Misbahuddin  and Tayyaba Fatima

Email: misbah.syed@gmail.com 
Email : tayyabafatimaa27@gmail.com 

1MS Future School, Mallepally, Hyderabad, India.

Action Research Article

Getting inspired by the Quote “Setting Goals is the first step in 

turning the invisible into the visible”, we undertook a research 

project to study the implementation of goal based education and its 

impact on the student performance.

1. OBSERVATION

MFERD/AR/5

How it all started?

We have had the quest of helping every child succeed and every 

student become a contributing citizen of the country. We realized 

that there has to be different rubrics as every child is different and 

they grow in their own way just like nature where no two fingers or 

no two eyes or no two snowflakes are alike. Hence the concept of 

competing with yourself.

Problem Statement:

How to encourage children to own their learning and academic 

achievements?

Hypothesis:

Involving students in setting their own goals and applying insights 

from well-being projects can help them meet or exceed the 

expectations set by themselves.
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Objective 

In this regards, we adopted the concepts of DMI (Define, Measure 

and Improve) and 3L (Learn, Live and Lead) to design our 

methodology for goal-oriented learning.

We started this initiative of Goal-Oriented Schooling at Mallepally 

branch of MS Creative School under the supervision of Director 

Dr. Syed Misbahuddin who has the vision to discover the abilities 

of children and develop them holistically by working on their body 

(Physical), mind (Intellectual), heart (Emotional) and soul 

(Spiritual) potentials and thereby achieve optimal level of 

personal happiness rather contentment and social well-being. 

We also envisioned to empower teachers by helping them set their 

own goals in coordination with students and set strategies to 

implement them. To further motivate them, we introduced the 

incentive-based performance appraisal system. 

Realization of goals has an effect on affect - that is a feeling of 

success and satisfaction. Achieving goals has a positive effect.

 To develop a sense of accountability in every stakeholder 

including students 

 To help students compete with themselves 

 To promote collaboration among all stakeholders

 To incentivizes goals through performance-based 

appraisal

Keeping in mind the above aim and objective the following 

goals have been set out
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2.  Plan Of Action And Intervention

We started out with analyzing the FA1 results and took these 

results as the baseline. In order to better understand the numbers 

and set appropriate goals, we introduced the weighted average 

formula wherein number of students achieving a particular GPA is 

multiplied by that GPA and an average is taken in the form of a 

score

After analyzing the weighted scores as specified in the last column, 

we planned the following steps to implement goals:

STEP 0: Getting the team ready

In order to successfully implement a project in schools or any 

organization for that matter, we need to put a team in place and 

work with change management. Therefore, we took the following 

initiatives:

 Forming a leadership team and train them as mentors

 Launch well-being initiatives to get the buy-in from the 

teachers

o Free Breakfasts

o Water and fruits served wherever they are

o Special parking spaces
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STEP 1: Teacher Student Collaboration

o Special greetings by students and support staff

·Demystify the upcoming project through the ADKAR model

(Awareness, Desire, Knowledge, Ability, and Reinforcement)

 Introduce incentives linked to the performance of students

 Assure visible support and benefits 

Individual one on one discussion with each teacher to help her 

 Realize her strengths

 Realize the actual results of her hard work so far as a simple 

score

 Encourage her to collaborate with students and set a target for 

the  year

 Then break it down to various tests in between so that it's 

doable.

STEP 2: Teacher – Teacher Collaboration

Individual one on one discussion with class teachers to help them

 Realize the total potential of the class and her own strengths

 Understand the cumulative score obtained by a weighted 

average.

 Encourage her to collaborate with Subject Teachers teaching 

her class students by

o Forming of class groups 

o Meeting all these teachers at least once a month

o Documenting observations about each child

o Grouping students by their needs

o Identifying who is good in one subject but lacks poorly in others
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STEP 3: Teacher-Parent Collaboration

o  Sharing best practices among teachers that ACTUALLY work 

in that class with particular students under observations

o Discussing every child's learning challenges and tentative 

remedies.

 Set targets for her class in consultation with students and also 

taking the subject targets into the account.

In order to create an environment that supports students achieve 

their goals by one on one calls from teachers to each parent to seek 

their collaboration by

 Apprising them with the project

 Expressing gratitude for their support so far

 Sharing the targets set by their child on his/her own

 Requesting them to acknowledge and encourage their children

 Urging them to provide required resources like exclusive study 

space, moral support, positive reminders, stationary, etc.,

 Being available for meetings and further cooperation needed.

STEP 4: Student – Parent Collaboration

After brining parents in the loop, we allowed the students to seek 

the collaboration of their parents by introducing:

 Acknowledgment on their targets by their parents

 Express the skills they are good at and the targets they have set 

in those areas as well

 A weekly activity that binds them together.

STEP 5: Principal – Teachers Collaboration

The introduction of the leadership team shouldn't break the bond 
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STEP 6: Empowerment

between teachers and principals and therefore, we made it 

mandatory for principals to seek the opinion of teachers while 

taking further initiatives.

 Monthly targets to be decided by them in consensus

 Rubrics to be shared and approved by all

 Benchmarks to be decided together.

A series of programs were organized to equip teachers in handling 

the classroom effectively rather productively like:

 teacher training programs in the format of Innovative Learning 

Methodologies

 Campaigns like No usage of phones, addiction awareness, 

security

 Projects on Values and Service of the parents to the community

 Skills-based learning 

In order to develop a sense of achievement “Target 

Achievement Charts” were prepared & displayed on Green 

Boards of each and every class highlighting the targets for 

each subject. 

2.1.  Data Collection

A qualitative method for the feedback from 

each stakeholder for happiness scale and 

innovation meter while quantitative 

methods for data collection was applied 

with well-defined rubrics for student 

achievement, baseline surveys.
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2.2.  Data Analysis

As the data was actual as well as predictive, a lot of manual 

paperwork was also involved. Hired couple of data experts to track 

the trends as soon as the data was entered. Also to identify any 

anomalies or strange research worthy facts.

After documenting data from FA1 and FA2 as actual and SA1 as 

planned, we were able to study the actual progress and also identify 

the challenges..

We were able to create a report card for teachers that showed their 

actual efforts and plans.

When this data was plotted appropriately for the average of the 

school with proper forecasting tools the results were amazing as 

shown in the following chart:
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3.  REFLECTION 

After effective implementation of “Goal Oriented learning” with 

the help of competing with yourself and self-directed goals we 

found the academics to improve and skills to be imparted as well 

with the added advantage of 

 Happiness and confidence among the teachers & students.

 The sense of responsibility among all

 Better coordination

 Overall improvement in the school as a family.

The purpose of the initiative was to set a clear-cut goal so that you 

know where you are heading and you can always correct your 

course. There were certain enthusiastic targets set by the teachers 

which were later corrected based on the results achieved in the next 

assessment. 

4.  Limitations And Challenges

Before starting the initiative, there was an inbuilt fear among the 

teachers as the base of Goal Oriented Learning would put them in a 

tight spot and were quite hesitant to set goal leading to resistance. 

Unrealistic targets would jeopardize this projects. Parent's support 

is utmost important, otherwise, they push every child to come first 

in the class.
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STRATEGY TO ENHANCE PERFORMANCE
AND LEARNING OF MATHEMATICS IN

SECONDARY SCHOOL PUPILS-A PILOT STUDY
1

SYEDA FATIMA UNNSA
1Neo Rosary High School, Hyderabad, India.

Email:  neo_rosry@yahoo.com

Action Research Article

Education in general and mathematics education in particular have 

always faced and will continue to face challenges: indeed, it could 

hardly advance save by overcoming difficulties, some of which go 

back thousands of years, yet when students complained of the 

hardships of learning, and teachers complained of students' 

laziness. This study highlights the strategies undertaken to 

improve academic achievement of learners in Mathematics in our 

school at the Secondary level. Technological discoveries have the 

greatest impact on mathematics education, inasmuch as they have 

changed our understanding of the goals and the content of 

mathematics education. But they are also highly significant for 

mathematics education in that they have ushered in new methods 

and resources: there are countless examples of this, from new ways 

of presenting material to new methods of understanding and 

evaluating student progress.

1. OBSERVATION

MFERD/AR/6

2.  Plan Of Action And Intervention

2.1.  Time Scale Of The Project:

Duration: 6 Weeks
ndStart date:  2  August 2016
thEnd date: 12  September 2016
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2.2.  Support From School head:

 Conducted weekly classroom observation. 

 Checked the level of student involvement.

 Brainstorming of ideas for implementation.

 Provided resources.

 Motivated and encouraged the teacher to perform better 

during the research.

2.3.  Peer Tutoring Strategy:

 The present study made use of the pre-test and post-test non-

equivalent group experimental design for releasing the focus 

area. 

 Formative test-2 was used as a pre-test in order to select the 

sample of the study. 

 Pre-Summative 1 was used as post-test in order to compare 

the sample of the study.

 6 students were selected based on the results of the FA2 test

 Assigned a Student-Teaching Assistant 

 Students who previously studied the course and scored more 

than 90% attended the classes of the experimental group.

 Designed Student Learning Groups - in which students learn 

and work in self-guided small groups guided by student 

teaching assistant to enhance peer learning.

 Applied the technic of one-to-one tutoring involving one 

skillful student (peer teacher) and one student (peer learner) 

who is weak or less skillful in basic concepts.

 Whenever the teacher started the guided practice phase peer 

teacher was following up the peer learner, explaining, giving 

hints, and even teaching whenever it is necessary.
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 Created WhatsApp study group, where the peer learners 

interacted with the peer teachers under the supervision of a 

teacher.

 Conducted small interactive sessions for peer learners, where 

peer learner got an opportunity to come to the chalkboard 

and explain the concept he/she learned.

After 6 weeks :

 Conducted the post-test for both experimental and control 

group.

 Collected post-test academic achievement scores of learners 

from both the control and experimental group. 

 Calculated mean, variance and standard deviation of both the 

groups.

 Analyzed the data by comparing the mean gain of academic 

achievement scores.

 Represented the result of the test of significance in the form 

of a table.

3.  REFLECTION

· Peer learners were able to solve the problems in cooperation 

with peer teachers without fear of failure and 

embarrassment.

· The small group-techniques helped peer learner to 

understand how peer teachers reach decisions and work 

towards solutions.

· Also, interaction with peers created, sound bonds, reflected 

new ideas, improved behavior and strengthened classroom 

discipline.
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4.  RECOMMENDATION

Excellence in mathematics instruction requires attention to 

organizational issues as well as micro teaching and learning issues. 

Excellent teaching has never been solely defined as the ability to 

work well with students who have had every advantage. The true 

test of good teaching should be reflected in a teacher who 

can—despite students having received poor instruction before; 

despite what said teacher and others may see as limitations in their 

home lives, despite what is seen as a lack of motivation— teach 

students in such a way that they excel in mathematics. The subject 

teachers other than mathematics can also come up with such ides 

wherein the learning becomes student-centric. 
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GUIDING STUDENTS TO VISUALIZE
GOALS WITH TIMELINE IN A

CLASSROOM SETTING 
1Fatima N.B

1MS Creative School
Muradnagar, Hyderabad, India.

Email: fatmababsail@gmail.com

Abstract 

Empowering students to set their own goals is an incredible 

motivator. The primary focus of this study is to make students 

more goal-oriented in their actual classroom setting. Performance 

of some students is low because they lack a purpose, direction or a 

goal. Encouraging students to become focused on a particular task 

for a specified period of time could improve the learning outcome. 

Goal setting gives students long-term vision and short-term 

motivation. This study involved 40 students from grade nine who 

were instructed to visualize a goal with a timeline. Visualizing here 

refers to display the goals of the students in the classroom on a 

chart. It was observed that this technique improved the focus, 

academic performance, and self-confidence of the students. It was 

observed that giving students a clear vision for where they want 

their learning to take them, they become naturally inclined to find 

creative solutions to achieve their goals. The relative strength of 

these goals is directly in proportion to the intrinsic motivation of 

the students towards their learning. Having sharp, clearly defined  

goals, which students can measure, will allow them to take pride in 

accomplishing those goals. In summary, it is recommended that 

the instructors and the school as a whole must come together to 

train the students to set specific and realistic goals for themselves 

to achieve more effective learning in the classroom.

Keywords: visualize goals, self-confidence, classroom setting, effective learning.
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PROMPT SUBMISSION OF LESSON
PLANS BY TEACHERS 

 1Shariff.Z
1Florida English High School, Bangalore, India

Email: florida0786@gmail.com

Abstract 
This study was undertaken with the purpose of increasing 

efficiency in prompt submission of lesson plans. The study was 

conducted in Florida English School. In the beginning, it was 

noticed that there existed a lack of preparedness among the 

teachers in preparing lesson plans. This further resulted in poor 

outcome in the performance of the students. The school 

management devised a strategy to improvise 'lesson planning' 

which could uplift the academic performance of the students. The 

teachers were initially trained to make lesson plans through 

training sessions from experts and a standard template was shared 

with them. The template comprised of the features like objective, 

materials required, opening, I do (5-7 minute duration for the 

teacher to explain the objective), we do (5-7 minute duration for 

either a group discussion between the students or with teacher 

intervention as well), you do (10-15 minute duration for the 

students to be engaged in independent activity in connection to the 

objective of the day). To our surprise, there was prompt 

submission of lesson plans with creative ideas. Some motivational 

approaches which helped us all along include, providing the 

teachers with a lesson planning book, tracking the teachers who 

submit lesson plans and reward them accordingly. In conclusion, 

conducting training sessions through experts and recognizing the 

efforts of the teachers will go a long way in raising the teaching 

standards and academic output of the students.
Keywords: lesson plan, training, monitoring, academic performance.
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STRESS MANAGEMENT
STRATEGY FOR TEACHERS TO

INCREASE OVERALL PRODUCTIVITY
1

Begum.Z
1MS Creative Kids, Malakpet, Akbarbagh, Hyderabad, India.

Email: zaheda@msinstitutions.com

Abstract 
How many of us face issues like challenging students, demanding 

administrators, short deadlines, irritable parents, etc., on a regular 

basis? Stress is physiological: it negatively affects the way the 

brain and the nervous system operate. Critical cognitive 

processes—the ones that normally help people manage 

conflict—become impaired, resulting in an "inner noise." Stressed 

teachers affect their environment, both personal and professional, 

often, they are exhausted from lack of sleep and overwork, which 

has an impact on their preparation, their class demeanor, and their 

relationships with others in school. This report highlights the 

strategy to overcome stress and strengthen the relationship among 

teachers. On Fridays, the students leave the school by noon. We 

organized some games for the teachers once in a month on Friday 

like passing the water using disposable glasses, without leaving 

the hands from the hoola hoop and other indoor games. The 

teachers found this activity as a stress buster and felt excited, 

motivated and energized. Moreover, the teachers were punctual in 

reporting to their resepective classes. There was a qualitative shift 

in the social and emotional climate of our school. Therefore, it is 

recommended that every school must have specific, proven 

programs for reducing stress among teaching and administrative 

staff. We must recognize that stress is a perception and we have 

control over our perceptions. 

Keywords: stressed teachers, teacher bonding, increased productivity.
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IMPACT OF LEARNING TARGETS ON
THE ACADEMIC PERFORMANCE

OF STUDENTS
1Khan.T

Research Associate, Corporate Office, Masab Tank, Hyderabad
Email: tasneemkx@gmail.com

Abstract 
The purpose of this study is to assess the impact of teaching 

concepts using learning targets on the academic performance of 

the students.  Students are incapable of articulating the basics of 

learning as they retain only some superficial aspects of the lessons. 

If the students are made aware of the 'learning targets' to be taught 

in each session, they may retain the concepts for a prolonged time 

span. Previous studies have shown that enhanced learning happens 

when sessions are designed keeping in view the learning targets 

and if the target is made explicit to the learners. The idea is to be 

tested in a school wherein the students will be divided into two 

sections A (Control) & B (Experimental) randomly. In section A, 

the learning targets will not be communicated to the students and 

in section B, the learning targets will be communicated to the 

students along with the session learnings. The impact of the 

treatment will be measured by a comparison across the two groups 

on the same assessments at the end of the lesson. The oral 

assessment will require the student to explain the concept and the 

written test will assess the academic performance. The differences 

in performance between the two groups will be evaluated for 

significance to ascertain whether the difference is real or merely 

due to statistical error.  The study has implications for practice as it 

is expected to provide an improvement in learning through a minor 

change in the teaching approach.

Keywords: learning targets, enhanced learning, effective teaching, increased retention.
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CORRELATION BETWEEN REDUCED SCHOOL
BAGGAGE  AND ACADEMIC ACHIEVEMENT

OF MIDDLE SCHOOL PUPILS 
1Firdous.A   

1MS Creative School, Asifnagar, Hyderabad, India.
ayesha.rch@mseducation.in

Abstract 
This study investigated the relationship between the weight of the 

school baggage and the academic achievement of the middle 

school students from M.S Creative School, Hyderabad. Despite 

the changes in the learning and teaching systems in the schools, 

both short- and long-term impacts of the excessive weights of 

school bags in the development of the child have been largely 

ignored. Many recent studies have reported a range of adverse 

implications like back pain, spinal distortion, poor body posture 

and short attention span. The sample consisted of 150 students 

(male) students of eighth grade with a median age of 12 years. The 

sample size was divided into 3 groups with different weights of 

backpacks (Group A-5kg; Group B-8Kg and Group C-12 Kg) with 

50 students each. A questionnaire survey based on a 5 point-likert 

scale ("Never," "Seldom," "Sometimes," "Often," and "Always") 

on different contexts like tiredness, attention span e.t.c., was 

assesed for 1 month. Different strategies like monitoring the 

homework checklist, discoursing of workbooks, e.t.c., were 

implemented. It was observed that the Group A showed  better 

academic achievement than the others with increased attention 

span and less tiredness compared to the other groups. Therefore, it 

is recommended that educational psychologists and school 

counsellors must come forward to take measures to reduce the 

weight of the backpacks leading to an overall development of the 

child.

Keywords: overweight backpack, tiredness, hindered performance, overall development.
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INCULCATION OF A CREATIVE APPROACH
IN SCHOOL STUDENTS 

IN COMBINATION WITH ACADEMICS

1Khan.J
1Arqam Public school, Jafar nagar, Nagpur, INDIA

Email: mferdindia@gmail.com

Abstract 
We live in an era where success is measured through academic 

achievements by giving a tag of 'bright' or a 'dull' student. Recent 

studies have shown that the creativity of children tends to decrease 

with age. One major reason behind this is the increased use of 

standardized tests, which foster conventional thinking skills that 

focus on one linear idea or correct solution. As a consequence, 

there is less tolerance of divergent thinking skills in the classroom. 

It is where creativity, ingenuity, and thinking outside the box begin 

for child development. At Arqam School, an initiative was taken in 

the form of creativity club for the students of class I to VIII to 

enhance their inner potential and skills. According to the different 

artistic approaches, we categorized the activities into four 

different sections like art and craft, poetry and article writing, 

wisdom message and painting thoughts. In creativity club students 

are free to choose the activity of their own interest and submit their 

entries weekly. The best entries are appreciated and students are 

motivated by the teachers to put continuous efforts to polish their 

hidden talents. The response was marvelous when children were 

encouraged to express themselves without limitations through the 

medium of art, they develop a sense of innovation that will always 

be an important aspect of their growth and development. 

Therefore, the teachers and the school management must support 

and promote extracurricular activities which help the students to 

unwind themselves.

Keywords: divergent thinking, creativity, artistic approaches, imagination, self-confidence.
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EFFECTIVENESS OF USING GOLDEN TICKETS
FOR CHARACTER DEVELOPMENT AND

STAFF RECOGNITION 

Huda National School, Kavalbyrasandra
Email: academics.huda@gmail.com

Abstract 
A positive school culture drives a school towards its vision. There 

are various factors that assist in developing a positive school 

culture. The purpose of this research is to evaluate the 

effectiveness of using golden tickets for character development in 

students and increase motivation levels in staff by recognizing 

their efforts in achieving the vision of the management. Golden 

tickets were first introduced to reward positive behavior in 

students. This created a good impact on the students. We noticed 

that they worked eagerly to collect additional golden tickets. The 

students who had the maximum number of tickets were given gifts 

of their choice. There was a considerable change in the behavior of 

the students. Moreover, a remarkable change was noticed in the 

attitude of the teachers towards their students. This change 

inspired us to move a step further to use these tickets to honor the 

staff for any significant achievement. We began rewarding golden 

tickets to staff members in recognition of professionalism at work. 

Staff members who were self-motivated were found to be more 

focused as compared to the others. The result was overwhelming; 

The teachers were delighted to see their work being 

acknowledged. Their performance improved significantly and it 

became a source of inspiration to the other members. 

Conclusively, this strategy could be of great help to magnify the 

motivation levels of both students and teachers in the school.

Keywords: motivation, positive school culture, vision, students, staff members.

MFERD/AB/07

61



LITERACY PROGRAMME FOR MOTHERS TO
SUPPORT PARENTAL INVOLVEMENT

IN THEIR CHILD'S EDUCATION

Huda National School, Kavalbyrasandra
Email: academics.huda@gmail.com

Abstract 
Children spend only six to seven hours a day at school. The 

remaining seventeen hours are spent at home. Though children 

learn a lot of things from school, they learn much more while at 

home, most of it in a very informal way. Application of whatever a 

child learns at school gets reinforced at home. Instead of giving 

room to such informal learning opportunities, children are kept 

engaged back to back in academic-related programs. They hardly 

get time to spend quality time with their parents. Children are sent 

to tuitions as mothers are not educated or do not get time to teach 

their children at home. The Literacy programme for mothers 

aimed at empowering mothers to help their children at home rather 

than enrolling them to tuitions that only help children complete 

their homework. The literacy program for mothers was introduced 

during the academic year 2017-18. Classes were held three days a 

week by volunteer teachers who spent 45 minutes after school to 

teach English, Urdu, and Arabic to mothers. Six mothers 

registered themselves for the program and all of them started to 

read and write by the end of the academic year. There was a 

considerable change in the attitude of these parents. They shared 

their experiences with others who requested the authorities to start 

this program again this year. This programme will not only 

promote literacy but also empower mothers to assist their children 

resulting in improved learning.

Keywords: mothers, education, home support, tuitions, after-school classes.
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CLUB ACTIVITIES TO 
NURTURE SKILLS 

Huda National School, Kavalbyrasandra
Email: academics.huda@gmail.com

Abstract 
Being a student is one of the most important and memorable 

experiences of a person's life. In addition to academic pursuits, 

extracurricular activities make up a valuable part of the overall 

school experience. We have different clubs at Huda such as 

Literary Club, Science Club, Environmental Club, Deeniyath 

Club, Sports Club, Arts Club that focus on developing certain skill 

sets. Teachers carefully plan interesting activities that not only 

create a spirit of enthusiasm but also guide them to gradually 

construct knowledge based on their past experiences thereby 

developing skills. A circular is sent out to the parents at the 

beginning of the year and the parents are required to support their 

children to choose a club of their choice. Later, students are 

categorized and put into different clubs where they are trained 

accordingly. The children have options to participate in any 

competition that is connected to their club. For example, Science 

club students are prepared to participate in the science fair, while 

the Deeniyath club students are prepared to participate in the 

Deeniyath competitions. Friday was chosen for Club activities 

after the students come back from Salaah. The club activities have 

been a great success. Many students who were not good at 

academics performed exceptionally in the club activities. 

Therefore, we believe that exposure to the extracurricular 

activities can play an important part in assisting children to 

develop confidence, independence and creativity.

Keywords: skills, clubs, choice, focused training, mixed age group.
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INTERACTIVE TEACHING TECHNIQUES 
CAN TRAIN STUDENTS TO BE

CREATIVE THINKERS

1Khan.J
1Arqam Public School, Jafar nagar, Nagpur, India.

Email: mferdindia@gmail.com

Abstract 
The memory demands for school-age children are much greater 

than they are for adults. School children are constantly bombarded 

with new knowledge from multiple areas in which they may or 

may not be interested. Thus, an effective and efficient memory is 

critical for the overall development of the children. Students who 

have deficits in the storage and retrieval of information from long-

term memory may study for tests, but cannot recall the information 

they studied during assessments. They frequently have difficulty 

in recalling specific factual information such as dates or rules of 

grammar. To solve this problem and enhance the mental ability of 

the students we at Arqam Public School, have added a new period 

in the time table with a duration of 30 minutes on a daily basis by 

minimizing the previous seven periods by 5 minutes each. The 

new period is named as “Memory Enhancement Training” (MET). 

In these sessions, students use their mental skills to solve critical 

thinking questions. The basics of Mathematics, Science and 

English language are taught through fun-based worksheets. These 

activities reinforce the concepts which are understood easily. The 

different sessions are planned according to their social and mental 

development. MET session helped them to improve the basic skills 

like observation, listening, focus and reciprocating. Therefore, it is 

crucial for the schools to come up with a solution to help the late 

bloomers and encourage the fast learners to delve deeper.

Keywords: memory enhancement, overall development, critical thinking, analytical skills.

MFERD/AB/10

64



USE OF DICTIONARY TO ENHANCE
VOCABULARY, SPELLING AND READING

SKILLS
1Firdaus.N

1Raja Ranjeet Singh Public School, Bahraich U.P, India.
Email: rrspsprincipal@gmail.com

Abstract 
The purpose of this study was to enhance the reading and learning 

skills of the students. We observed that students hardly showed 

interest in the classrooms as they were unaware of the meanings of 

the simplest words used while teaching. Consequently, there was a 

significant number of absentees resulting in poor academic 

performance. There was a lack of self-interest and motivation as 

many students came from the uneducated family backgrounds. To 

resolve these issues, we designed an action plan wherein, each 

student should carry a dictionary to school. The students must note 

down five difficult words that they heard in school at the end of the 

day on a small piece of paper. Then, the students must write down 

the meanings from the dictionary and keep on looking at the chit 

until they come back to school the next day. They must also discuss 

among their friends and play a game with those new words which 

help in retaining them longer. This strategy not only enhanced their 

vocabulary but also reduced their spelling mistakes while writing 

which was evident from their assessment scripts. Besides 

improving their reading skills, the students became punctual as 

this strategy developed a competitive spirit among the students. 

Lastly, the teachers and parents must encourage the students to 

spend time every day reading and listening to take in new words 

and then develop a system to incorporate these new words in their 

writing and speech.

Keywords: vocabulary enhancement, increased attention, competitive spirit, reading skills.
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ARE AMBIDEXTROUS CHILDREN MORE
CREATIVE COMPARED TO

RIGHT- OR LEFT-HANDED CHILDREN?

1Hassan.S
1MS Creative School, Mallepally, Hyderabad, India.

Email: hassansofia0237@gmail.com

Abstract 

Learning a specific skill set doesn't have the value in today's world 

that it once did. Learning how to be more creative (and thus 

adaptable) – that's what prepares students for life beyond the 

classroom. Previous studies have shown that creativity depends 

upon the age of the child. The creativity of the children at the age of 

3-5yrs is expected to be 90%, at the age of 6yrs, it drops to 80% and 

when they reach at the age of 8 yrs, the creativity remains 60% 

only. It has also been reported that left-handed children are more 

creative than the right-handed ones. Child “handedness” is 

generally categorized as right or left. But the child who uses both 

the hands (ambidextrous) to write is believed to have increased 

concentration, creativity, activeness and good at logical reasoning. 

This inspired me to give this belief a try and consequently I started 

working on our students. I divided the students of grade-PPII into 3 

groups named group-A, B and C. Group A students were trained to 

write with the left hand, Group-B consisted of right-handed 

children & Group-C was trained to write with both right & left 

hand. After a month to check their creativity, I conducted many 

activities among these groups such as dictation, drawing, coloring, 

a written test in a subject and also outdoor games. Surprisingly, I 

found that children of group C (80%) were more active and 

capable of completing the task easily in comparison to the groups 

A (32%) & B (40%). Therefore, I would recommend the teachers 

to explore this idea which could enhance the creativity of children.

Keywords: ambidextrous, enhanced creativity, primary children, critical thinking.
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CONTINOUS PROFESSIONAL DEVELOPMENT
PROGRAM FOR TEACHERS RAISES THE BAR

OF THE ACADEMIC STANDARDS 

Huda National School, Kavalbyrasandra
Email: academics.huda@gmail.com

Abstract 
This study examines the significance of teachers continuing 

professional development in Huda group of institutions. Changes 

in school's physical and social environment, curriculum, and 

educational policy take place too often. Teachers need to adapt to 

such situations to be effective in such a dynamic environment. To 

improve the standard of teaching and learning, we developed a 

strategy to improve the quality of teaching and learning at school. 

The academic year was divided into five milestones of 45 days 

each. At the end of each milestone, there was a Continuous 

Professional Development (CPD) training for teachers. These 

CPDs were aimed at not just empowering teachers with relevant 

teaching skills but were also supportive in understanding the 

concepts in-depth. CPDs were scheduled for two days. We had 

resource persons who taught the teachers the lessons that had to be 

covered in the next milestone. This gave teachers ideas and 

insights to teach. Soon after the CPDs, we had demo sessions by 

teachers. The teachers were required to use the strategies used by 

the resource persons. We noticed that there was incredible 

improvement in the teaching sessions as the teaching skills of the 

teachers improved considerably. Professional development is 

needed because initial teacher education cannot cover all the 

knowledge that is needed in the profession. Therefore, there is a 

need for teachers to grow professionally so that they discharge 

their duties effectively and efficiently.

Keywords: professional training, model classes, demo lessons.
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EFFECTIVENESS OF THE FOUR-LEVEL
DISCIPLINE SYSTEM IN

REFORMING THE STUDENTS

Huda National School, Kavalbyrasandra
Email: academics.huda@gmail.com

Abstract 
Corporal punishment is a destructive form of discipline that is 

ineffective in producing educational environments in which 

students can thrive. In fact, one recent study found that in states 

where corporal punishment is frequently used, schools have 

performed worse academically than those in states that prohibit 

corporal punishment. To resolve this issue of discipline, we 

designed an action research in accordance with the 'Golden rules 

of Huda' and 'Zero tolerance' traits. We designed a four-level 

discipline system. Any student found breaking the norms of the 

school was first issued an oral warning (level 1). If he/she 

continues to break the rules, a Green card (Level 2) is issued. 

Students with a green card are monitored for a week. If there is a 

continuous breach of rules, a yellow card (Level 3) is issued. At 

this stage, the school informs the parents of the child's behavior 

and get the card signed by them. If a child continues to behave 

inappropriately even after having issued the yellow card, a Red 

card (Level 4) would be issued. When a card is issued, the reason 

for issuing the card is shared and the student is instructed to 

consciously work on improving self. He/she has to get his/her card 

signed by all the teachers visiting the class. This card system has 

helped teachers in managing classes effectively. It has also brought 

about a considerable change in student's behavior. In short, harsh 

physical punishments do not improve students' in-school behavior 

or academic performance. 
Keywords: discipline, card system, corporal punishment, parent involvement.
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INNOVATIVE TEACHING TECHNIQUES
ENHANCED LEARNING OUTCOMES IN STUDENTS

OF PRIMARY LEVEL - A PILOT STUDY
1

Shaikh.A
1MS Creative School

Zaheerabad, India
Email: mferdindia@gmail.com

Abstract 
This study investigated the use of innovative teaching techniques 

and its impact on learning and academic achievement of the 
stPrimary level students (1  Class) from MS Creative Kids, 

Zaheerabad. To progress at primary age, children need a little more  

of a challenge. The most important thing at this stage is giving 

children the freedom to express themselves, the possibility for 

creativity and most importantly the space to have fun. Recent 

studies have shown that use of innovative techniques combined 

with lecture makes student's lifelong learners with successful 

teaching and learning process. Therefore, the use of innovative 

methods of teaching is a must for today's modern and tech-savvy 

kids. In the present study, the sample size consisted of 13 students 

(3 boys and 10 girls) from first grade whose learning outcomes 

were estimated before and after the use of these techniques. The 

different innovative teaching methods like role play, emotional 

influence, Hands-on learning, fun-based learning through touch 

screens in smart-class and learning in different settings and 

environment were used. It was noticed that there was increased 

teacher-learner enthusiasm, increased understanding and 

participation, extended attention span besides attaining specific 

learning targets. Therefore, it is recommended that the teachers 

should involve innovative teaching process so that the learning 

becomes both enjoyable and productive besides empowering the 
ststudents with 21 -century skills.

Keywords: innovative teaching, primary level students, learning outcomes, life skills.
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BUILDING POSITIVE PARENT-TEACHER
RELATIONSHIP

Huda National School, Kavalbyrasandra
Email: academics.huda@gmail.com

Abstract 
Indeed, teachers, many of whom chose the profession because 

they enjoy working with children, are sometimes disheartened to 

learn how much they must work with parents in order to support 

their students. A perfect bonding between the school and the 

parents can lead to amazing results. At Huda, we have been 

changing strategies to develop a bonding with our parents. After 

some research, we realized that parents have never been given the 

respect they deserve in our meetings. To make them feel 

comfortable and feel important, we organized a parent-workshop 

and invited all the parents. On the day of the workshop, we 

welcomed them with roses, followed by a brief lunch. They never 

got this hospitality earlier. We made a parent ambassador in each 

class and one parent was nominated by them as president of the 

parent-federation. Moreover, most of the parents feel 

apprehensive to attend PTMs as they have to listen to loads of 

complaints about their children. Therefore, we also trained 

teachers to focus on the positive points and share the negative 

points in the form of future targets. There was a remarkable 

response from the parents which was evident from the feedback 

forms. Continual nourishment of relationships with parents will 

reap great rewards. At the end of the day, children prosper when all 

the important adults in their lives line up on the same side, 

encouraging them  and keeping them from crossing the 

boundaries. 

Keywords: workshop, positive comments, parent-teacher relations.
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TARBIYYAH CHECKLIST TO HELP
TEACHERS INSTILL VALUES.

Huda National School, Kavalbyrasandra
Email: academics.huda@gmail.com

Abstract 
Our education system would be incomplete if we do not help 

students realize the purpose of life and their responsibilities 

towards the attainment of spiritual excellence. This is what shapes 

their identity. The tarbiyyah checklist is designed to support 

students to consciously track their actions and reflect on their 

shortcomings. To make it simple for students, we have identified 

few Obligatory commandments and Sunnah actions and added 

them in the checklist. Students have to just put a tick mark in the 

box provided. In addition to the Sunnahs and Salaah, we felt the 

need to make students aware of the importance of charity. We have 

added a column wherein the students have to record the amount 

spent/saved and record if they gave Sadaqah. Students have to 

carefully put a tick or cross out against the actions. This checklist 

has been a good tool for the teachers too. The teachers had to 

follow up for a month initially but as children got habituated to it, 

the teachers continued with the follow-up. Motivation and 

encouragement from parents catalyzed the movement. Among 

other activities in the checklist, Sadaqah gained considerable 

attention. Five minutes of self-reflection is enough to shape a 

Allah-fearing individual who fulfils his responsibility towards his 

creator, parents, community and the Ummah. To be close to our 

Creator Allah (swt) is a fundamental need of every human being 

and striving to achieve it can be the healing for our chaotic inner 

selves which must be fostered in the children from a tender age.

Keywords: self-reflection, tracking deeds, charity, sunnah, obligatory deeds.

MFERD/AB/17

71



EFFECTIVENESS OF THE VOCABULARY
LOG TO TRACK VOCABULARY 

DEVELOPMENT

Huda National School, Kavalbyrasandra
Email: academics.huda@gmail.com

Abstract 
The size of a child's vocabulary in kindergarten predicts his ability 

to learn to read. Various strategies have been used to develop 

vocabulary by teachers. Most of the time these strategies are used 

effectively only by the language teachers. Other teachers do not 

consider it important as the concepts to be taught remains the 

priority in their subjects. As a result of which, most of the time 

children find it difficult to express in spite of having understood the 

concept. We wanted to develop a strategy that inspires children to 

work independently. We added the vocabulary log in the school 

handbook. The students were required to write any new 

vocabulary they learned in the log. The vocabulary was not 

restricted. To motivate them, we started rewarding students who 

had the maximum number of words recorded in their log. This 

child was named as the 'Vocabulary King' for the week. A few 

students were found adding new words they learned in other 

subjects too. Teacher's motivation played an important role in this 

activity. Nearly, 80% of the children who actually kept track of 

their vocabulary were actually motivated by their teachers. This 

vocabulary log also promoted self-reflection. At the end of the 

month, students were able to visualize their achievements through 

a learning graph. In conclusion, I would recommend the non-

language teachers to motivate the students to learn the language of 

the medium of instruction which will be of immense help in 

grasping the concepts in their respective subjects.

Keywords: vocabulary development, trackers, self-reflection, motivation.
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EFFECTIVENESS OF THE TRACKERS
TO RECORD REFLECTION OF  THE MISTAKES
IN ASSESSMENTS IN THE SCHOOL HANDBOOK

Huda National School, Kavalbyrasandra
Email: academics.huda@gmail.com

Abstract 
Teachers who develop useful assessments, provide corrective 

instruction and give students second chances to demonstrate 

success can improve their instruction and help students learn. 

Assessments are a means to check how much a child has learned. 

All the teachers meticulously conduct assessments. What they fail 

to do is to support students and work on their weaknesses. If a child 

is made to realize his mistake and supported with strategies to 

understand things in a better way, he becomes an independent 

performer. To help support students grow into independent 

learners, we have devised trackers wherein students record the 

errors they have made in the assessment papers. There is a 

statement in the recording page that states 'We learned from our 

mistakes'. This is such a simple yet powerful statement that if 

teachers use it effectively, both the teacher as well as the student 

can shift the focus from losing marks to learning from mistakes. 

We observed that students who had fewer errors in their paper 

confidently recorded the errors in the trackers while students who 

had made many mistakes were hesitant to write. This was an 

opportunity for the teacher to intervene and support the students to 

initiate self-learning. There was a significant improvement in the 

performance of the students and mistakes got reduced gradually. 

Therefore, the teachers must take initiatives to make the students 

learn from their mistakes.

Keywords: assessments, errors, self-reflection, learning targets.
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IMPACT OF SOCIAL MEDIA IN

MANIPULATION OF STUDENT'S MIND 

1MS Research Foundation
Hyderabad, India. Email: zafar.iqbal@msins�tu�ons.com

Abstract 
The deep penetration of messaging through media in the society 

has made the children conscious about their habits and lifestyle. 

Now, they have become decision-makers in the selection of the 

brands of most of the daily use items in the family. This study is 

based on such advertisements showcasing children to exert 

psychological pressure on the parents in general and with a special 

reference to the publicity campaigns. A survey of such commercial 

advertisements of Paste A, B, C and D were made to find the 

relation between its effects in the selection of brands. The field 

work was undertaken for three months. The size of the sample was 

moderate and comprised of 100 respondents. Opinion of the 

children living in and around Kolkata were taken and the 

inferences were deduced. The attitude of the respondents towards 

the advertised products or brands was also measured. It was also 

found that among the four brands of toothpaste, it was the Paste A 

which was the most sought-after brand among the children as it 

portrayed a child in the advertisement. The children who 

frequently change the brand acknowledge that they selected their 

brand after watching the television commercials consistently. 

They also accepted that they wanted to look like the child artist 

shown in the commercials of the print advertisements. Therefore, 

the parents must restrict the content of the media shown to the 

children and impose parental controls wherever necessary. 

Keywords: television commercials, media, parental controls.
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( حنمده ونصىل � رسوله الكریم امابعد:لكم الناس � قدرعقولهم)

ا� � د� �� � و��، د�ت و� � �ض � ��ر �� � ر� � � � �از� اور �� �� 

 ےر�  � � و �� � �ت � ا� � �ر ��ت ر�ل � ا� � و � � رو� � � �م ا�م د

� اس �� و��س � �ا� � � � �� � �� ��ع � �� � �ت � � � � � 

�� � � اور ا� ��ب � و� � � �� � �م ا�م د� آ� � ��ع � � � �� د� 

(Kinds of Student)                                                                       س روم � � � ��ء  �� �۔� �

 �ء � ا�م :�� �ر � �م � �ت � �� �� � � � �رے � � ا� � و � � 

��� "� ��د �� � ا�ة" اور � � ا� � �� ر� � ا� �� اور �� � � � � �س � 

��د �ء � � �ر ا�م �۔                                                                                   

١۔ز�دہ ��ت ا� �� وا� �ء۔                                                             ۲۔ز�دہ ��ت �ا� � � �ء۔                                                          

۳۔� � �ار� �س � � وا� �ء۔                                                 ۴۔� � � � � � �� وا� �ء۔                                              

آ� اب � د� � اس �ح � �ں � � اور �� � �ح � �� �

� � � �� �� � � �� �١۔            ز�دہ ��ت ا� �� وا� �ء :-ز�دہ ��ت ا� �� وا� �ں � 

 ے� �� � ا� و� � �� � ا� �� اور ��ں ��ل � � اور  � �ب �ر �� � اس � �� د

 م� � � � �دا�  ا� � � �ر �� � ا� � � �ں � د� � � ��ں � ا��ہ � ا�ا

� �� ا� �ں � � ��ت � �� � ر�� � � �ورت �� � ا� �ں � �� 

 ہ� � اورا� ا�ات د�   ہ� � دى �� ز�دہ � اور �ر� �� ���� � و ��� � �و

� � ز�دہ � �� � اور � ��ظ ر� �۔                                                                          �رے �رے � � ا� � و � � � � �� 

� � ا� �ح ��م � � � آپ � وا� � اور � � �ؤ� � �م � � آؤ اور ا� �ح رؤ�ء 
�
 ن� � ��� � ا�ب وا�" اور � � � � وا� � ا �ب � �� � � � "��ا �ا� ا� ا� 

�
� �ى � رو� �      ���� �ں � � و �� 
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�
 ن� ����  نا�د� � �ن � � و�� � �ا ��ن" اور � �ر ا�د� �وى �  ا "��ا � ا� ا� ا� 

��� �� �� � �� �ے ا� �رى �د ��� :آ�.                                 

۲۔ز�دہ ��ت �ا� �� وا� �ء :- � �ا� ذ� �� � � ا� �� � � �ت ا�د �� 

وا� � �ں � ذ�ں � �� � � �ر � �� � � � �ا� � ا� �ں � � � �� 
� � ��� ��  ن� در�� �� � ا� � � �؟ اس � �� � وا� �� ا  لو �اب � � � � � ا �� �ا  ��

� � دو �ح � �ء �� �۔                         

 لو�اب ��� � � آ� �ھ � �اب د� � ا� �� � � ۔ ١۔�ا
� � � �� ا� ��  لو�اب � � � � ��� اس � � ا� � � �� � ��� �  ۲۔�ا

 ہ�د � آ� آ�  �ر� �   ل�� � ا� �� � � اور و  ن� �� �� �ا �ں � ا�م � ا
�
��ا ا�� "اس �ح � �۔  �رے � � ا� � و � � � ا� �� � آز�� � :"�ا�؟" أا� � 

�� �ر ا�د� وارد � اور دو�ے �ق � �ں � �" �ن � �اس �� � ��� � � � 

� �رت دوں "اس �ح � روا�ت �ل � اهللاُّ � ��ب �ے :آ�۔                                         َ

 ہ�ے � � �ء � ا�� ��  ۳) � � ا�� �س �� وا� �ء :��رہ دو �ں � �و

� � � � �� ا�د � آ� �� � ��� اور � � � � � ا� �ں � د�ن اور �� � 
�� ���ڑ � � اور ا�� �� � �رے ��ے � �ڑ د� � ا� ���� � �ورى � � ا� � �� � � � 

 ن� � �� �ر�  ��ں � �ى � اور دور ا�� � � �� �� � �� � ا� �وں � ر� ا
 ز� � ��� � � �� اور ��� � � اور � اس �ح � د� ا�ا  ہ� � � � �� �  �� ��و

 م��ہ � ذ� � � �� �� �  ��۔  � � �رے � � ا� � و � � ا�ا� � وا�ت اور ا�ا

ا� � �� �ى � ا�� اور ��� �� � � �� � �� :آ�۔                                                                               

 ن�ں � �، �،  �۴)� � � اور � � � �� وا� �ء :- � � � اس �ح � �� � ا
���رے �ں، �پ، اور �س و�ہ ا� ��  ن�م � �� �� � آ� � �� �  اور د� � �� � ا

� �� � �� آپ ا� ا� ا�ن �...... ا� اس � �م � � � �� � ڈرا� ا� اس � �م � 
� ����

� � ڈرا� �� � آ� د� �  � � � �� � ڈا� اور �روا� �� �رے � � ا� � و � � 

�� �� � � � ا� �ح � �� ��� � �ل � � �ورى �۔                      

ا� � �م � �رے � � ا� � و � � �� � � � �م � ��� � ��� :آ�۔                                                                                


